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What Will the New Program Year Bring for TLC?

As TLC prepares for a new program year, reflection on the past
year seems inevitable. Tutor trainings are being presented throughout
the Commonwealth; TLC’s Family Literacy division is undergoing a
refocusing of energy; a standard training for TLC Tutor Trainers (Pearls
of Wisdom) is being developed; the Just in Time tutor training process is
being piloted; and TLC is coordinating the Intensive Tutoring Services
(ITS) Impact Initiative.

An ongoing program improvement goal for TLC is to move
forward while continuing to meet the needs of literacy programs, tutors,
and adult learners. Ideally TLC’s program improvement will coincide
with the literacy programs’ goals so that TLC can be an integral part of
professional development for tutors. As the statewide adult literacy
system strives to work together to improve services, TLC is benefiting
from more focus, direction, and support. As a result, the goals for
program year 2008 — 2009 will be fine tuned to build on many of TLC’s
current activities.

To start, TLC will work closely with the PDC’s and Regional
Advisors in 2008 — 2009 to assure that the needs of tutoring programs
are being met and that appropriate tutor trainings are being offered.
Professional development in research-based topics will be presented for
new and experienced tutors and technical assistance will be available to
help adult literacy programs provide professional development to
seasoned tutors.

Concurrently, professional development for new and existing
tutor trainers will be provided. The Pearls of Wisdom training process
for Tutor Trainers will be completed and implemented which will result
in new Tutor Trainers available to previously neglected regions of the
state.

Family literacy programs that don’t currently use volunteers will
be contacted and provided with technical assistance and tutor trainings.
Information about TLC's services to family literacy programs and their
volunteers will be described at Family Literacy networking sessions.

Plans are in place for TLC to continue coordinating the ITS
Impact Initiative, with a few minor changes to occur. Results of the Just
in Time tutor training process will be available and programs will still
be able to use this training as an introduction to tutoring.

Program year 2008 — 2009 will provide many opportunities for
TLC to assist your program ~ please don’t hesitate to contact us at (814)
867 — 0203 or Kim at kim@ftlcliteracy.org, Colleen at
colleen(@flcliteracy.org, and Jill at jill@tlcliteracy.org. For more
comprehensive information about TLC’s services, please visit our
website, www.tlcliteracy.org.



mailto:kim@tlcliteracy.org
mailto:colleen@tlcliteracy.org
mailto:jill@tlcliteracy.org
http://www.tlcliteracy.org/

itnars aif Lieraey in dhe Commenyealin’s [Feaire iaining
Multiple Intelligences and the Adult Learner

Tutors of Literacy has an exciting new tutor training to offer: Multiple Intelligences and
the Adulf Learner. Howard Gardner’s theory of multiple intelligences is applied to the
adult learner; upon completion of the five hour training tutors will be able to:

a) describe the eight intelligences

b) use tutoring techniques that will clearly target at least four intelligences
¢) explain the importance of including multiple intelligences in their tutoring sessions.

The structure of the workshop will include an initial period for tutors to learn about the various intelligences.
This will be followed by time for the tutors to work either alone or in pairs to design a 10 — 15 minute
presentation on multiple intelligences. The session will include tutors’ assessments of the presentations using
a standard rubric, time for discussion of the presentations, a summary, and evaluations. If you are interested
in having this face-to-face training at your program, please contact Kim at kim@tlcliteracy.org or at (814)
867 — 0203.

Volunteer Tutor Literacy Program Network r, 2%,
Kim Rossman
Training Coordinator ‘J
Tutors of Literacy in the Commonwealth

Anyone interested in another network? Over the last several months | have been in a variety of
situations which have led me to wonder if | should start a network for adult literacy programs using
volunteer tutors.

One of the most frequently cited statements on evaluations regarding TLC's membership
meeting at PAACE Midwinter Conference is that the networking opportunity is extremely valuable. If
there is a need and an interest in a network of this venue, | will be happy to organize one and get it
started. If this is something in which you and/or your program is interested, please contact me at
kim@tlcliteracy.org or (814) 867 — 0203. | hope to hear from you soon.

The new LINCS Resource Collections are online subject-oriented collections of high quality
instructional resources, including multi-media resources, informed by research, especially
scientifically based and other rigorous research, for use by adult education and literacy educators. To
access the National Institute for Literacy’s Resource Collections:
http://www.nifl.gov/lincs/resourcecollections/resource collections.html

Catalyst, the National Institute for Literacy’s first newsletter in more than a decade, is here! The
inaugural issue is packed with news and information about the Institute's programs, people, and
publications. To access this issue: http://www.nifl.gov/nifl/publications/Catalyst5-08.pdf

The National Institute for Literacy launched an e-news and announcements to share information
about its people, programs, publications, projects, and more. Subscribe at
http://www.nifl.gov/mailman/listinfo/announce to receive news and updates from the National
Institute for Literacy. This is an announcement only list.
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Looking for space?
Consider the possibilities that opened up for the following programs.

Partners in Literacy
Jae Hively, Director, Adult Literacy Programs, YWCA Tri  -County Area

0Those having torches wirlsl. 6padsd attltbem on

What do National Penn Bank (NPB) and the YWCA Tri  -County Area Adult Literacy

Center have in common? I n Pottstown, Pennsyl v
the community and surrounding area to provide adult literacy tutoring and classe sin

the lower level of the bank building.

The need for space for literacy programs came about because the YWCA was
growing. A licensed childcare program was opened at the 315 King Street location,

occupying rooms previously used for literacy tutoring, student breaks, and special

events.

This is where NPB stepped up! OLetds do somett
Nati onal Penn Bankds Vice President & Sunnybr o

frequently says, and she does more than say it. Hanna was also Pr esident of the

YWCA Board of Directors at the time, so she was aware of our need. She inquired to

see if NPB would consider providing rent  -free space, utilities, and maintenance for an

Adult Literacy Center. When NationkdsesPhenn Bank
English as a Second Language, Family Literacy, Early Childhood Education, and the

Adult Diploma Program moved right in, along with mini specialty workshops, small

learning groups, and one -on-one tutoring.

In spring 2007, our new AdultLiterac vy Cent er was the site for Pot
literacy programs celebration of 20 years of providing one -on -one tutoring for adults

in reading, writing, and math. Today, one year later, the partnership with National

Penn Bank continues to reach outtot  he community through literacy, and adult

learners are continuing to reach their literacy goals and potential as individuals,

employees, family members, and community members. B8}

If you would like your name added to or removed from
The Literacy Co n n e c¢ t mailimgdiss or if you would  like to receive an
electronic copy only , please contact Jill at  |ill@tlcliteracy.org or (814) 867 -0203.
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Community Affiliation
Sherry Spencer, Program Director Bradford-Wyoming Co. Literacy Program

The Bradford-Wyoming Co. Literacy Program, headquartered at the Bradford Co. Library,
received 2007-08 Impact Initiative grants for Intensive Tutoring Services (ITS) and ESL. One
of the fringe benefits of the ITS grant has been the re-establishment of community
partnerships.

After an initial location did not work for a pre-GED small group, Literacy Program staff and

adult learners brainstormed other possible locations in downtown Troy. Many of the adult
learnersliveinTr oy so a centrally |l ocated site was 1 mp
Northern (C&N) Bank came to mind; the bank is located in the heart of downtown Troy. Itis

open six days a week and the hours of operation are convenient for the adult learners and

tutor. The bank graciously offered its downstairs conference room which is comfortable,

private, and just the right size for the small group. The adult learners can enter a door in the

foyer of the bank without disturbing tellers or customers in the main part of the bank.

An added bonus was that the C&N Bank agreed to sponsor display ads for volunteer
recognition that the Literacy Program ran in area newspapers. The Literacy Program thanks
the C&N Bank for its generosity and use of the Troy bank for the pre-GED small group. It
has been a good arrangement for both the Literacy Program and the bank!

Observation of Adult Education Classrooms
Thoughts for Those Observing and Being Observed
Chuck Klinger, SCPDC Coordinator

Observing classrooms, whiher it is done by a program administrator (or principal in K-12) or as

more of a peerto-peer observation for professional development purposes, is one of those

activities that can be considered both an art and a science. It is an art in that the samesslmay

AA ET OAOPOAOAA AEZAZEAOAT O1 U AAPATAEI ¢ 11T A DPAOOI
looking to see, and how they conduct the observation. It is a science in that it is usually most

helpful and informative to identify your reason for obsrving the class as well as what you are

planning to observe.

Reasons for Observing

What are some of the reasons for observing a class? For instructional leadership one of the most
common reasons is to evaluate staff. One of the concerns about this apmb is that even the
best intentioned constructive feedback can cause instructors to be defensive and resistant to
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new ideas. Some administrators are trying to be more neutral in observing classes, viewing it as
something to contribute to staff developmenh x EAOA OEA & AOGO EO i1 OA 1
perception of their class and the decisions they make, and areas where they might be interested

in changing or improving. The other common reason for an instructional leader to observe

classes is to get an ovail picture of what instruction looks like within their program - collecting

data to inform program decisions.

Peerto-peer observations can also be for different reasons. In some cases, the reason could be

for a teacher to observe another teacherto prav AA EAAAAAAE 11 OEAO OAAAE
Constructive feedback from a peer may be received better than feedback from a supervisor. In

other cases, an instructor may want to see another instructor model effective practice to aid in

his/her own professional development. This is something | have been hearing more instructors

mention over the past year.

What to Observe

One important consideration that sometimes gets overlooked is to identify what you are looking
for when you observe a class. Even if you jugtant to get a general look at a teacher in action, it
is still helpful to have some sort of idea what you will be looking for. This can vary greatly, both
in terms of what you are interested in and in terms of what constitutes effective instruction.
Typically when observing a class there are four broad categories to consider: classroom
management; instruction; interpersonal skills; and student reaction or engagement. Any of these
categories might be of interest to someone observing instruction as either administrator or as

a peer.

When considering classroom management, you might want to observe how an instructor handles
students arriving late, making inappropriate comments, or distracting other students. You might
also consider how (s)he assesses and ents new students, whether agency guidelines are being
followed, or any number of things that are important to creating an appropriate atmosphere for
learning to occur.

When considering instruction, it seems like there is an endless amount of considerat® some
involving curriculum and content while others might focus on instructional methods. It could
involve something general, such as how much active learning is incorporated, or something
specific such as whether the objectives are introduced at the gmning of the session.
Administrators or teachers may want to observe a class to see how a teacher incorporates some
type of best practice, whether it is contextualized instruction, utilization of authentic materials,

or using a thematic unit.

Many interpersonal skills could be considered part of instruction, but in this case they have less
to do with curriculum and instruction and more to do with overall communication with students.
These are the skills that are used to keep students motivated and comtiable, including

providing feedback, norverbal communication, or treating students with respect.

The final category, student reaction, is often overlooked but is sometimes most appropriate
when a practitioner is trying a different instructional approachor even to get an overall
impression. In the bookThe ThreeMinute Classroom Waklthrough by Carolyn Downey, Betty
Steffy, Fenwick English, Larry Frase, and William Poston, the first thing someone observing a
class should check is how well the studentsak T CACAA T Oh AO OEAU DPEOAOA
x| OE8 6
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Other Considerations

A few other things to consider when observing a class are more specific to how you will schedule
and conduct the observation. One important consideration is whether to use amstrument to

record what you see. This could be a detailed checklist of specific things you expect to see, or just
some broad categories under which you wish to note general observations. In some cases,
especially those involving peetto-peer observations, you might even decide not to use such an
instrument. It is also recommended to have a plan in place for how and when you will
communicate with the instructor after the observationz will it be an informal chat, a structured
review, or even just a casuaémail exchange.

The final major consideration would usually be the duration and frequency of observatiapndo
you want to observe an entire session or just an isolated part? Will it be just one observation, or
multiple visits to check for changes overitne? Sometimes, this is a practical decision based on
time and distance. If they are not factors, then this is something to carefully consider based on
your objectives. In most cases it is better to do multiple short observations to get a better
representation of student engagement and instructional approach. Sometimes, though, it is best
to observe a class from beginning to end. You might want to do this when you want to see how
effective a lesson is from introduction to conclusion, or to see what methodsteacher
incorporates to reinforce a lesson.

Classroom observations can be a very effective program improvement and/or professional
development tool. Identifying your reason and expectations are important steps to ensure
something that sounds effective etually becomes an effective practiceld

R AL DD

Pearls of Wisdom.: Core Training for TLC Trainers of Tufors

L
9%35
;

Part | of Pearls of Wisdom has been presented to two separate groups and the interaction at
both four hour sessions was wonderful. Fourteen people have started the process of becoming
a “Certified” TLC Tutor Trainer and plan to complete the process. The workgroup has met
again and further developed Part Il, “What to Teach”. Some slight changes to the original
process were made: Part Il is going to have one main training which will include ABE and
learning differences. All Tutor Trainers who wish to become TLC “Certified” will attend this six
hour session and then those who would like to pursue further guidance with ESL and
Math/GED wiill attend separate sessions (approximately four hours each).

The goal is to have Part |l ready to present June 6 in State College. (If you are interested in

participating in Part Il and did not attend Part |, please feel free to contact Kim Rossman,

kim@tlcliteracy.org, (814) 867 - 0203). After trainers complete Part Il they will have the

option of attending the ESL and/or Math/GED sessions; the next step in the process will be to

complete an assignment related to the Training by Design video series. The final step will be to
6
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attend a Train the Trainer workshop within six months of completing the initial training of the
process. Completion of this six month (maximum)process will result in a tutor trainer
becoming a "Certified" TLC Trainer of Tutors. Please contact Kim Rossman if you are interested
in joining in this process.

Just in Time Tutor Training Pilot Project Update

Marie Knibbe
Just in Time Project Coordinator

Several programs around the State have been participating in a pilot project of the Just in

Time (JIT) Tutor Training. The JI T model I's based on Alisa Bel
Rutgers University) research on the relationshi
practice when working with students. With this in mind, a workgroup from the Southeast

region developed a new tutor training model . TI
and more ongoing training to support tutors and students once they have actually begun their

sessions and identified specific needs or challenges.

The Just in Time Tutor Training Model has four main components:

e A 3-4 hour initial orientation which focuses on topics volunteers need to get started
and on issues that research indicated tutors retained well in traditional training

e A tutor-student match, followed by approximately 12 hours of instruction
An audiotape of a student-tutor pair session after approximately 12 hours of
instruction; a program staff member analyzes the tape and identifies specific training
needs for the pair

e A follow up session scheduled with the pair to make suggestions and
recommendations that are specific to the immediate instructional strengths and needs
of the pair.

Al i sads pr es e n trchalongwth thef JushireTime iTwos Teaning Model at the
2008 PAACE Midwinter conference resulted in a great deal of interest. Seven programs
throughout the state volunteered to participate in a pilot to iron out details of implementation
and to test the effectiveness of the approach as compared to traditional training.

The pilot project is now well underway. As the model moves from an idea to reality, we are
learning a great deal about how it is working and the impact it is having on tutors, students,
and programs. Several programs asked Kim Rossman to facilitate their first Just in Time
Tutor Training and several others did a shortened version of their own traditional training
based on materials developed for the pilot. Getting everyone on board has taken longer than
expected so several programs are just now in the process of getting pairs matched. Others
have tutor-student pairs that are preparing to audiotape their sessions for analysis. Project
coordinator, Marie Knibbe, has had frequent contact with the pilot programs, including a
group conference call which provided an opportunity for participants to discuss the process
and their experiences. The programs involved in the pilot project are at different stages, but
there is overall excitement about its possibilities and what has been learned already.

Staff from pilot programs has learned a lot from adapting to the condensed JIT Tutor
Training. Il n particular they have had to Al et
taken for granted as essential in traditional trainings (but which often go unused in practice) in

7
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order to provide more targeted support once volunteers are actually working with learners.

While initially difficult, when askeodr, AWhat d:¢
training?06 pilot program staff has consistent])
AAbsol utely nothing!o Repeatedly staff comment
retaining much of the traditional training or that the training coveredmat er i al t hat di c
up applying to particular students. As a result, program staff is relieved to be able to spend

their time in more indivi-wdhenitlisingeded. support AJus:H

As the pilot programs have adapted their initial tutor training an exciting outcome has been
that other helpful changes have emerged. For example, two programs decided to change the
process by which they match tutor-student pairs; they feel the changes are increasing tutor
confidence and commitment. Another example is that several programs report plans to
develop tutor workshops around specific needs that arise from analyzing the taped sessions.
Having detailed information about what students and tutors actually do has helped them tailor
on-going support in more constructive and targeted ways.

Pilot program staff is also very optimistic about the process of audiotaping tutor-student
sessions. One staff member commented, #@Alisteni
Many have expressed this same notion and look forward to learning what tutors and students

are actually doing so that they can make adjustments based on concrete information long

before the standard 50 hour post testing.

As the pilot continues, data will be collected to look at the effectiveness of this model.
Programs will gather information such as TABE pre and post test scores, attendance, and
retention. This information will be gathered on pairs in which the tutors are participating in the
JIT Tutor Training and on pairs in which the tutors have had traditional training. Assessment
outcomes, intensity of instruction, and retention numbers will be considered in evaluating the
effectiveness of the JIT Tutor Training.

Based on the program partici pant s énplishadithusifar,i as m
the ongoing JIT pilot process holds promising prospects. Programs around the state will want
to stay tuned for future updates.

On-Line Resource
Eileen Kocher, from the ABLE Resource Center, recently identified a website with valuable resources
for tutors and literacy programs. The website, http://library.nald.ca/learning/item/6220, is flan
invaluable resource for those teaching and learning about math/numeracy in the context of

Adult Basic Education. o
Kate Nonesuch has a wonderful way of simplifying what is often perceived as complicated by both
|l iteracy instructors and student s. I n o0Changi|jng t}
teaching methods/assumptions around math and takes a deeper look at how/why students are

resistant to learning math skills.
To view the full document, click on the PDF link on the right side navigation.

Quotes to Share

"Education is noft the tilling of a pail, buf the lighting of a fire."”
William Butler Yeats
"I have never let my schooling interfere with my education.”
Mark Twain
8
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Learning Differences Fas t Facts were developed by Richard C. Gacka, Ed.D.
Fast Facts Series: Recommended Reading #6

Become a Good Educational Generalist

Chances are, if you are sick you will first go to a generalist for diagnosis and treatment.
Generalists can treat the vast ma jority of ilinesses they encounter, and use specialists for backup.

For teachers, there is a parallel that can be put to use in the classroom. An underlying concept

behind some of the old quality i mprovement theongy says,
for your buck. o For a good teacher, that translates into
most potential to result in the most learning by the most students. Time, money, expertise,
training, and student time all tend to be limited in adult educ ation. Perhaps our first goal should
be to become good generalists.
The following ten tips can be helpful in this effort. If you try them, you might just find that you
are much farther ahead as a teacher, and that your students are learning more effectiv ely.
1. Get up, get active, and get exciting. Especially with todayds adol esce
important to use lots of visuals, have dynamic presentations, and be as interactive as
possible. (Who wants to watch paint dry?)
2. Care. Link with students on an e motional level. (Get happy. Get irritated. Get something
or they might come over and put a mirror under your nose.)
3. Experiment. Be flexible, and be willing to try something new and different. (There are
lots of different roads leading to any town, and the y will all get you there.)
4. Raise the bar. Expect students to reach and exceed that | ev
use limbo dancing as your educational paradigm.)
5. Guide and mentor. The idea is to teach students to do something that you can already
do. Especially with adolescent learners, mentoring is a key to effective teaching. (Can you
say fAcraftsman and apprenticeo?)
6. Treat students the way you would like to be treated .Too often-t hemofus
relationship develops between students and teachers. Th e focus becomes placed on the
authority relationship, rather than on the learning relationship. If you treat students with
respect, they will learn better.
7. Speak in plain English. Donét wuse jargon; it doesndét hel p. (Avo
following words:  benchmark, framework, model, design, collaborate, collegial, systemic.
Do not share, enlighten, bond, elaborate explore or dialogue.) Just speak in plain English.
8. Dondt assume ANDAMOINGaut omatically believe students
understand s omething. Ask them to show you. (What do you think they are going to say T
fi No, I dondét H anddhermhave evargofledook at them like they came from
another planet?)
9. Stay alert for signs that you are going over their heads. Make sure you areno t
|l osing them or that theydédre not quite getting the te
being a skills -deficiency inspector.)
10. Remember your goal is skills learned, not activities done. (Imagine your paycheck
being based on student performance, not on hours worked.)

These ten techniques can help you become a more creative and effective teacher. Not only should
you raise the bar for your students, you should continually raise it for yourself. If you implement

these ten ideas, you may find that you have a greater number of students who are able to
achieve higher skill levels than yo u might have originally thought. (B8]
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JUNE:

Tuesday, June 3, 5:00PNB8:00PM
ESL Tutor Training

Blair County Literacy Council

Friday, June 6, 9:00AM 4:00PM
Pearls of Wisdom Part I
Centre LifeLink EMS

Monday & Tuesday, June 9 & 10,
8:00AM -4:00PM

Basiclutor Training

SCI Fayette

TLC Training Calendar

Wednesday, June 11, 5:00RM:30PM
Developing Life Skills
The Learning Center

Saturday, June 14 & 21, 2008
9:00AM - 3:30PM

Basic Tutor Training

Hazleton Area Volunteers for Literacy

JULY:

Friday & Saturday, July 25 & 26,
6:00PM-9:00PM and 9:00AM - 4:00PM
Basic Tutor Training

Franklin County Literacy Council

For the most up to-date listing ofactivities,check e campus at
https://www.ecampus.ed.state.pa.us call TLC a(814 867-0203.

Tutors of Literacy in the
Commonwealth
925 West College Ave
State College, PA

16801
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